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. Clarity of instruction, explanations and modelling are crucial
. Ensure that the most important aspect of learning is made clear — cognitive-load theory is relevant for all pupils with SEND both in terms of what pupils see and hear, and are expected

to learn

. For many pupils with SEND, it is often the recording of the content rather than the content itself which provides the greatest level of challenge in lessons, and this should be addressed
in the planning and preparation for lessons

e  Motivation is vital to bring about engagement — if it feels too hard or too easy, it will not be motivating

Please consult the SENDCo directly about identifying barriers and solutions for pupils with
physical special needs, e.g. muscular dystrophy, cerebral palsy, chronic asthma and epilepsy




